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CHAPTER I

STUDY OVERVIEW

Introduction and Rationale

Is there a relationship between personal values and internship success
of selected high school practical experience program students?
Two and one-half million students leave the formal education system
of the U .S . each year without adequate preparation for careers (U .S . Dept, of
H .E .W ., 1970-71).

The United States Department of Health, Education and

W elfare also contends that it is a rare high school that equips all its students to
make the choice upon graduation of entering the job market with a saleable skill
or to continue their education.
According to Marland (1971), the student should be equipped " . . . oc
cupationally, academ ically, and emotionally to spin off from the system at what
ever point he chooses (p. 3 )."

In 1944, the Education Policies Commission stated

that a ll youth need to develop saleable skills and those understandings or attitudes
that make the worker an Intelligent and productive participant in economic life .
Barlow (1967) indicated that the school must assist students by providing on-site,
practical experiences.

Heathers (1959) indicated that a student could be assisted

in deciding among various practical experiences if he first identified his personal
preferences.

Gordon (1967) stated that, "A person's values may determine to a

large degree what he does or how well he performs.

His immediate decisions and

1
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his life goals are influenced, consciously or unconsciously, by his value systems

(p. I)."
There has been little consensus regarding the meaning of values.
such as attitudes, beliefs, values, and opinions are used interchangeably.

Terms
This

is especially true of the terms attitudes and values.
Rokeach (1968) maintained that attitudes and values are related but ore
not the same.

O f the two areas Allport (1935) fe lt that:

The concept of attitudes is probably the most distinctive and indispens
able concept in contemporary American psychology. N o other term appears
more frequently in the experimental and theoretical literature (p. 798).
However, Rokeach (1968) voiced a position which has been gaining in popularity
since the mid I960's:
Several considerations lead me to place the value concept ahead of the
attitude concept. First, value is clearly a more dynamic concept than a t
titude having a strong motivational component os well os cognitive, affective
and behavioral components. Second, w hile attitudes and value are both
widely assumed to be determinants of social behavior, value is a determinant
of attitude as w ell as behavior. Third, if we further assume that a person
possesses considerably fewer values than attitudes, then the value concept
provides us with a more economical analytical tool for describing and ex
plaining similarities and differences between persons, groups, nations, and
cultures (p. 19).
Roth (1970) stated that "values serve a number of purposes in our doily
lives (p. 2 ). " Mace (1972) indicated that values are the basis for establishing
standards, and standards determine one's behavior.

Gordon (1967) felt that values

and value systems determine a person's decisions, goals and performance.
(1967)

Katzell

contended that there is a relationship between personal values, job satis

faction and job behavior.

He also indicated that increased congruency between
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personal values and role expecfafions of the job result in increased satisfaction
and increased satisfaction results in positive worker behavior.

This would indicate

that when worker behavior is satisfying to the worker and seen as a positive act by
the employer, that worker is considered successful.
Perhaps the stability of values and their effect on decision-making pro
cesses places them in a prime position as predicators of professional or occupational
patterns.
As a result of the recent emphasis on vocational, career, and practical
education (U .S . Dept, of H .E .W ., 1970-71), secondary schools throughout the
country ore attempting to assist students in establishing career goals and developing
related skills.

Students are frequently given the opportunity to participate in some

practical experience of their choice. These choices are often made with little
thought for selection criteria other than superficial interest at the time of selection.

Purpose and Significance of the Study

The purpose of the study was to determine whether or not particular per
sonal values are unique to success in particular internship categories.

The per

sonal values are: practical mindedness, achievement, variety, decisiveness,
orderliness, and goal orientation.

Internship categories are: technical-industrial,

office-m edia, and personal service.
The author implemented a practical experience program providing intern
ships for high school students. Most administrative problems encountered during
implementation of the practical experience program were related to dissatisfied
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interns.

Such problems usually resulted in the need for spending more time with

the intern by counselors, supervisors, coordinators, and administrators.

Dissatis

faction among interns also required a greater length of time spent by interns be
fore they could become involved in in-depth exploration and skill development.
Students experienced difficulties during two general time periods.

One

was during the selecting of an internship. The other usually occurred during the
third and fourth weeks of the internship experience.

In light of the literature

dealing with the relationship of values to decision-making, performance, and
satisfaction, the question was asked whether or not values could be identified
with internship success and particulor internship areas.

If, in fact, personal

values are related to particular internship categories, knowledge of this relation
ship would be helpful to counselors and administrators working with prospective
high school interns. A values instrument may assist students in identifying per
sonal values, comparing personal values with particular internship value require
ments, and selecting an internship area.

This instrument may identify conflicts

between personal values and internship requirements.
The steps to be followed in implementing the present study were:
1.

Identify successful and non-successful interns based upon the intern

supervisor's responses to the Performance Evaluation Review (PER) instrument.
2.

3.

Identify personal values of interns in each of the three internship

Determine the difference between personal values of successful and

non-successful interns per internship area.
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4.

Defermine uniqueness of personal values of interns in each of the

three internship areas.

Hypotheses

The following hypotheses were investigated to determine if there is a
relationship between personal values and internship success of high school prac
tical experience program students.
1.

Personal values of successful interns ore different from personal

values of non-successful interns.
2.

Successful interns possess personal values which are unique to on

internship area.

Definition of Terms

V a lu e . — A value is on enduring b e lie f that a specific mode of conduct
or end state of existence is personally and socially preferable to alternative modes
of conduct or end-states of existence (Rokeach, 1968-69).
O perationally, values are the six personal values identified and tested
by Survey of Personal Values (SPV): practical mindedness, achievement, variety,
decisiveness, orderliness, and goal orientation (Gordon, 1967).
Internship. — An internship is an on-site, practical, participatory,
learning experience which provides occupation exploration and skill development
without renumeration.
O perationally, internships are the exploratory, skill developing
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experiences offered by Kearsiey Commun ify High School in the area of technicalindustrial, office-m edia, and personal services.
A ttitu d e . — An attitude is an enduring organization of several beliefs
focused on a specific object (physical or social, concrete or abstract) or situation,
disposing one to respond in some preferencial manner (Rokeach, 1968).
B elief. — A b elief is any simple proposition, conscious or unconscious,
inferred from what a person says or does, capable of being preceded by the phrase,
"I believe that . .

(Rokeach, 1968).

Standard. — A standard is a custom, rule or code which w ill lead to
the preservation of values (M ace, 1972).
Success. — Success is having accomplished some result which is satisfy
ing to the actor and favorable to the recipient of the act.
O perationally, success is the receiving of more than 27 points on the
Performance Evaluation Report.
Technical-Industrial (T -l) internship. — A technical-industrial intern
ship is an internship in any of the manufacturing, maintenance, and repair fields.
O ffice-m edia (O -M ) internship. — An office-m edia internship is an
internship in any of the secretarial, c le ric a l, reproduction, cataloging, account
ing, and library fields.
Personal services (PS) internships. — A personal service internship is an
internship requiring a major emphasis on inter-personal relations.
Practical Experience Program. — See Appendix.
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Procedure

Two hundred thirteen Kearsiey High School students participating in an
internship experience during second semester of the school year 1973-1974 con
stituted the population. This population was partitioned into three sub-groups
according to internship categories.
PS interns.

There were T -l interns, O - M interns, and

The interns in each of the three sub-groups were identified os either

successful or non-successful.
Successful and non-successful interns were identified through the use of
the Performance Evaluation Review (PER) by General Research Corporation (1970).
N in e items covering a wide range of intern performance were selected for the
scale.

Five point Likert scoring was applied to the items with excellent perfor

mance receiving five and unsatisfactory performance receiving one.

The possible

score range was nine through fo rty -fiv e .
The PER was administered to intern supervisors participating in the
Kearsiey Practical Experience Program (PEP) during the second semester of the
school year 1973-1974.

interns receiving more than 27 points on the PER were

considered successful for the purpose of this study.

Hypothesis one

Personal values of successful interns ore different from personal
values of non-successful interns.
Instrument. The Survey of Personal Values (SPV) by Gordon (1967)
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was used to identify and measure personal values. The object was to determine
the relative importance which a person ascribes to various activities.

Six values

were measured. They were practical mindedness (P), achievement (A ), variety
(V )/ decisiveness (D ), orderliness (O ), and goal orientation (G ).
A forced-choice format was employed by SPV.
of 30 sets of three statements or triads.

The instrument consisted

For each triad the respondent Indicated

one statement as representing what was most important to him/her and one state
ment as representing what was least important.
Population. The two populations involved in the testing of this hypothe
sis were successful interns and non-successful interns.

Each population was par

titioned into three sub-groups each according to the three internship categories —
T - l / O - M , and PS.
Data analysis.

In order to test this hypothesis the difference in value

score means between successful and non-successful interns of the three internship
groups was obtained.

Each of the six SPV values w as dealt with separately.

of the three internship groups w as considered independently.

Each

In addition to

testing for difference of means the relative importance of the six SPV values was
identified by population and sub-group.
Testing the null hypotheses of no difference between independent means
o f two variables was accomplished through the use of the independent variable
t-test formula (Glass and Stanley, 1970) as programmed in the Genesee Inter
mediate School District computer. N u ll hypotheses were rejected if the statistical
analysis showed that differences observed would be likely to occur due to error
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variance only 5% or less of the time — p, = .05 — if the null hypothesis of no
difference between the means is true.

Probability levels were reported as p. =

.0 5 , p. = .0 1 , or as n .s . (not significant) if tested differences due to error vari
ance was more than .0 5 .

Hypothesis two

Successful interns possess personal values which are unique to an intern
ship area.
Instrument. The Survey of Personal Values (SPV) by Gordon (1967) was
used to identify personal value preferences.
Population.

One population with three sub-groups was involved in the

testing of this hypothesis.

Successful interns w ill constitute the population.

Suc

cessful interns partitioned by internship area w ill constitute the sub-groups.
Data analysis.

In order to test this hypothesis the difference between

value sca-e means was calculated as they occurred by internship area.

Each of

the six SPV value scores Wqs analyzed separately. Three value score means for
the same value as found in each internship area were compared simultaneously.
Statistical analysis for testing the overall difference of means for these three means
was accomplished through the use of the one-factor analysis of variance (A N O V A ).
The Sheffe method of multiple comparison (Glass and Stanley, 1970)
was used to identify specific differences between means when null hypotheses
were rejected.
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Summary

Two of fhe current concerns in education are the need for practical
experience during high school and the effect which personal values have upon
decision-moking for high school students.

Since practical experiences (intern

ships) in occupational areas are becoming more commonplace and since it is
assumed that students are having to make critical decisions based upon personal
values, the relationship between the two is of concern to those who supervise
high school internships.
The objectives of the study were to: identify successful interns in the
three internship areas of technical-industrial, office-m edia and personal services;
identify the dominant values of successful and non-successful interns by internship
area; determine i f there is a difference between the dominant values of successful
and non-successful interns by internship area; and determine if there are successful
intern values unique to a particular internship area.

Overview

The intent of Chapter I was to identify the problem, describe the purpose
of the study, explore briefly the theoretical basis upon which the study is to be
based, develop hypotheses, and establish tests for the hypotheses.
Chapter II contains a review of literature which explores developments
in value research and trends in practical experience programs.
A detailed design of the study is described in Chapter II I.

Instruments,
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populaHons, dota collection, and statistical treatment of the data are described
in this chapter.
Chapter IV is comprised of presenting and reporting the survey findings.
The format is based upon each of the two major hypotheses of the study.
Chapter V summarizes the research, presents conclusions, and raises
questions for further study.
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CHAPTER II

REVIEW OF RELATED LITERATURE

Introduction

This study was based upon the hypothesis that there is a relationship
between personal values and internship success of high school practical experi
ence program students. The review of literature, therefore, has been based
upon two primary areas of concern.
experience education.

These were the areas of values and practical

Studies representing both of these basic areas have been

reviewed by the researcher and presented in Chapter II.

Values

A great deal of emphasis has been placed on the study and use of values
in education.

In the interest of c larity and in order to present a representative

sampling of information available in this subject fie ld , the concept value has
been explored in terms of three sub topic headings. These three areas were:
meaning of value, roles of values and value research with its implications.

Meaning of value

There have been a number of definitive statements issued concerning
the concept of value. As with other concepts these varied definitions of value
have evidently been quite dependent upon the perceptions of the individuals
12
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doing the defining.

For instance, Kluckholm (1962) has defined values as;

. . . a conception, explicit or im plicit, distinctive of an individual or
characteristic of a group, of the desirable which influences the selection
from available modes, means, and ends of action (p. 595).
On the other hand, Rokeach (1968) interpreted value as being a mode of conduct
that is personally and socially preferable to alternative modes. These two defini
tions, as well as other statements defining values, have found varying degrees of
general acceptance.

In fa c t, establishing consensus as to the meaning of the

term has been so difficult that it has prompted Harm in. Rath and Simon (1966) to
state that "The only agreement that emerges is that a value represents something
important in human existence (p. 9 )."
Attitudes and beliefs are two terms that have been closely associated
with the term value.

In fact, according to Roth (1970), "The terms beliefs, a t

titudes, and values are often used interchangeably. . . (p. 15). " To avoid con
fusion, this study has borrowed Rokeach's (1968) definition of b elief as " . . .

any

simple proposition, conscious or unconscious, inferred from what a person says or
does, capable of being preceded by the phrase, 'I believe that. . . (p. 1 3 )'."
A more difficult problem may be in differentiating between attitudes and
values.

For the most part however, authors have tended to distinguish between

these two concepts in terms of degree or depth of feeling.

For instance, Mace

(1972) contends that an attitude is the weaker feeling based on the foundation of
the stronger and more stable feeling called a value.

Munns (1972) said that a t

titudes and values v/ere sufficiently different and identifiable, but that attitudes
could be used to measure values.

Another point of view contributed by Froman
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14
(1 9 6 2 ), slated that attitude is only a predisposition of on individual to evaluate
some aspect of his world in a favorable or unfavorable manner.

Froman indicated

that a predisposition often is based on a deeper underlying foundation such as a
v alue structure.

Rokeach (1968) also defined attitudes as being predispositions,

but predispositions focusing on a specific ob|ect or situation causing one to respond
in some preferencial manner.

Rokeach continued by adding that attitudes and

values are related but are not the some.

O f the two areas — values and attitudes.

A llp o rt (1935) concluded:
The concept of attitudes is probably the most distinctive and indispens
a b le concept in contemporary American psychology. N o other term appears
more frequently in the experimental and theoretical literature (p. 798).

Role of value

Rokeach (1968) voiced a position which has been gaining in popularity
since the mid 1960's:
Several considerations lead me to place the value concept ahead of the
attitude ccwicppt. First, value is clearly a more dynamic concept than a t
titude having a strong motivational component os w ell os cognitive, affective
and behavioral components. Second, w hile attitude and value are both
w id ely assumed to be determinants of social behavior, value is a determinant
o f attitude as well as behavior. Third, if we further assume that a person
possesses considerably fewer values than attitudes, then the value concept
provides us with a more economical analytical tool for describing and ex
plaining similarities and differences between persons, groups, nations, and
cultures (p. 19).
It can be said therefore, that values form the foundation upon which attitudes and
b eliefs are based.

Support for Rokeach's argument can be found in a statement by

Roth (1969) when he concluded that values have enjoyed increased attention by

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

15
researchers and a greater general popularity since the mid 1960's.
Values perform a number of roles in our daily lives.

One particular role

in which values play an important part is in serving as standards. According to
Roth (1969) values tell us how to a c t, what to w ant, and how to justify behavior.
Wooten, Reynolds and Ormond (1973) supported this viewpoint by saying that
standards for behavior in a particular culture are largely determined by values.
Mace (1972) maintained that values are useful in setting standards that w ill help
people to judge and to compare themselves with others.
Mace (1972) justified his position on values as standards by recalling
the lesson that he gleaned by reading Lord of the Flies.

He reasoned in the follow

ing way:
We can speak of these values in many wcwds, and that doesn't matter.
The clouds do not fixed forms. But they are inherently immutable, because
they represent the conditions which must be met if human communities are
not to degenerate or perish. We see a good example in microcasm of a
human community degenerating for lack of values in W illiam Golding's
book. Lord of the Flies (p. 17).
M ace evidently felt that the destruction caused by the child inhabitants in G old
ing's book were attributable to the children's lack of a strong value system.

Rescher

(1972) also recognized the importance of values as standards when he noted:
Values are worth bothering with because they make a difference. When
we know someone's values we are able to grasp "what makes him tic k ." We
are better able to understand him and to deal with him. The possession of
diverse values set people apart and shared values simplify their working
together (p. 3).
Perhaps, Rokeach (1968) best summarized the position values play in establishing
standards by saying that values are beneficial to man in that they may serve as a
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yardstick in measuring actions, comparisons, evaluations, and justification of
self and others.
Values odd stability in people's lives.

Rokeach (1968) has said that

values may be identified by their a b ility to transcend a given situation.
stability of values which allow this transcendence c apability.

It is a

Froman (1962)

fe lt that deeply entrenched values provided stability to the actions of people.
The deeper the value had become entrenched within the value structure of the
individual, the more consistent his actions would be, regardless of the effect of
differing situations.

Mace (1972) apparently adhered to a similar philosophy.

He stated that "Values, in my view , do not undergo basic change.

They are

integrally associated with the goals of human life (p. 1 7 )."
Although values do offer s tability, it is maintained by some authors that
values do not transcend all situations.

Mazur (1972) fe lt that values were too

complex to be considered totally unchanging.
partially "experential and situational (p. 16)."

He maintained that values were
Payne (1961), in studying changes

of attitude and value orientation of university freshmen, inferred that time and
situation modify values; that is, values constantly are undergoing evolutionary
transformation.
How then, one may ask, can values be both stable and changeable at
the same time? This inconsistency could be easily explained by saying that values
are almost completely stable in the short run, but ore changeable over a long
period of tim e.

Both Mazur (1972) and Payne (1961) seemed to be proponents of

this viewpoint. An equally convincing argument has been offered by Rokeach
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(1968), Rokeach defined two types of values, the deepest being the terminal
value.

According to Rokeach, a terminal value is one that has been thoroughly

developed within the individual, and it is only this type of value that can really
be considered stable.
Another role which has been eluded to, but not specifically dealt w ith,
is the contribution of values to the decision-making process. Roth (1969) con
cluded in his review of literature that:
. . . a ll men possess . . . value systems — the function of which is to
help him choose between two alternatives and to resolve conflicts between
alternatives in every day life . A person's value system may be said to repre
sent a learned organization of rules for making choices and for resolving
conflicts (p. 21).
Roth suggested that a man without values would hove a very d ifficult time making
decisions.

Harmin, Roth, and Simon (1966) supported this viewpoint by noting

that youth of today have a lack of commitment to anything or anyone.

These

authors feel that this demonstration of apathy can be particularly explained by
the students' lack of values, upon which decisions can be based. Thus, these
authors contend that values do indeed assist an individual in making decisions.
A further point of clarification on the role values play in the decision
making process is presented by Hoyt, Evans, M a c kin , and Magnum (1972).

They

indicated that despite the importance of values in decision-making, values them
selves do not become significant decision-making factors until a child reaches
high school age.
Y e t, there are subtle, but important differences expected on the basis
of which vocational decisions ore mode at each le v e l. In the elementary
school, students tend to moke decisions based largely on interest and liking
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for one a ctiv ity os opposed to another, in the |unior high school, students
ore likely to odd to the interest based a dimension in which they consider
relative a b ility and aptitude to perform various kinds of work. Upon entering
senior high school, most students w ill add personal values as a third dimension
to those developed earlier, based on interest and aptitudes (p. 107).
It appears from the above quote that values do not serve as a major decision-making
tool bntil a person has reached a certain degree of maturation. Although Bailey
and Stadt (1973) did not indicate the importance of maturity and age on the degree
of influence values have on decision-making, they did differentiate between the
degree of effect that values and interest had on decision-making.

They indicated

a position similar to that expressed by Hoyt et a l. when they (Bailey & Stadt)
stated the following:
One way of comparing the relationship of values and interests in occupa
tional decision making is to think of interests as affecting the orientation or
direction of a choice w hile values affect the degree to which the occupation
(or the preference of an occupation) may be important or satisfying to the
individual (p. 124).
A final point of discussion is made by some authors who contend that
values are not only important in decision-making, but that decision-making ability
is vital in helping one to develop values.
making are interdependent.

In other words, values and decision

They seem to form a symbiotic relationship.

Harmin

et a l. (1966) have recognized this phenomenom when they insisted that one can
only develop values when he is allowed to make choices.

They point out that

one can truly value something only if he follows the seven evaluating criteria of:
1.
2.
alternative.
3.

Choosing from alternatives.
Choosing after careful consideration of the consequences of each
Choosing freely.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

4.
5.
6.
7.

Prizing, being glad of one's choice.
Prizing, being w illing to publicly affirm one's choice.
Acting upon one's choice and incorporating choice into behavior.
Acting upon one's choice repeatedly over a period of time (p. 259).

Bailey and Stadt (1973) also referred to this symbiotic relationship when they
stated that;
N ew behaviors must be implemented each time a new decision is made.
As the individual copes with the decision making and adjustment tasks, a
self-concept emerges and assumes a greater influence on subsequent decisions
(p. 7 5).
In summary, it can be said that values are imperative to the decision
making process.

This importance increases as a person matures.

Finally, it can

be said that decision-making is as ifnportant in developing values as values are
in helping one make decisions.

V alue research and its implications

A number of studies have been compiled utilizing the concept of value.
It is not the purpose of this paper to present a ll research in the fie ld , but rather
to present selected studies with implications directly related to values as indicat
ors.

In other words, the studies that have been presented in this paper are those

in which " . . . values serve as criteria for selection . . . " and where " . . .

values

become criteria for judgement, preference and choice (Roth, 1969, p. 2 0 )."
V alue indicators in general studies.

Handy (1961) used a number of

hypotheses that had been held by many researchers in the behavioral sciences.
This list included the following statements:
I.

Values help to organize, guide and direct behavior.
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2 . Many values ore not explicitly or conscientiously held.
3 . The value system of a culture tends to maintain itself and to change
much less rapidly than any other aspects of the culture, such os its mode of
economic organization.
4.
Land normally is a value symbol in present societies, but not in
hunting-gathering societies.
5 . Values can be measured through the use of attitude scale.
6 . Content-analysis of literature, the mass media, e tc ., can reveal
the values held by social groups.
7 . A person's attitude toward an event tends to be consistent with his
values and the way he sees the event relative to those values.
8 . The values held by a person are strongly influenced by the values
he judges other people to hold (pp. 4 8 -5 9 ).
As can be observed, Handy's collection o f hypotheses demonstrated that values,
attitudes and behaviors were often highly correlated.

Stemming from the rationale

expressed by men similar in viewpoint to Handy, a number of research projects
were launched which attempted to discover which variables in a man's life were
significantly influenced by values.

Some of these early studies found that there

were obvious similarities in values held by certain groups of people.

Roth (1969)

summarized these findings in the following way:
For example, men score higher on theoretical, economic, and political
values; women score higher on aesthetic, social and religious values. Like
wise, individuals in scientific fields have high theoretical value scores, in
dividuals in the field of art have high aesthetic value scores, and individuals
in business and commercial fields have high economic value scores (p. 25).
A particularly interesting project was undertaken by Bishop (1969) when he sought
to determine the types of people who typically belonged to one political party or
another.

His results indicated that supporters of McCarthy and Humphrey placed

a high value on both freedom and equality whereas, supporters of the republican
nominees placed a high value only on freedom, and a lesser value emphasis on
e quality.

Rokeach (1969a, 1969b) reported results from a study using a similar
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format.

His study, however, did not measure political preferences instead, it

attempted to discover values held by frequent and infrequent church goers.

The

study suggested that frequent church goers were somewhat less compassionate than
less frequent church goers.

It also pointed out that both the values of salvation

and forgiving were found to be negatively correlated to social compassion.
Another general study using values as indicators was completed by Ro
keach and Parker (1970).

This study investigated the extent to which cultural

differences between various levels of social-economic groups could be differen
tiated in terms of values. The conclusions were derived from the data collected
from samples of people representing high and low social-economic groups.
The results çhow that persons of low status, as compared with persons of
high status, are more religious, more conformist, less concerned with re
sponsibility, more concerned with friendship than love, and less concerned
with competence and self-actualization. When we move to an analysis of
value differences between whites and negroes; however, we find generally
fewer differences. The major difference is on the value for equality. Other
value differences, such as those involved in competence and self-ac tu a liza 
tion, seem to parallel the differences found between groups of high and low
status. When status is held constant, or when poor whites and negroes are
compared with one another, most of the value differences previously found
disappear or become minimal (p. 97).
Value indicators in educational research. Studies investigating educa
tional phenomena may be more directly related to the hypotheses being investi
gated in this paper.

For example, values have been found to be helpful in counsel

ing students. McSweeney (1973) performed an analysis of correlation between value
orientation and occupational choice and scores on the value inventory in relation
ship to terms of traditional and emergent value systems.

He contended that "Atten

tion should perhaps be transferred to students' values rather than social-economic
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status or a b ility when predicting or advising on careers (p. 106)."
In another educational study (Boutwell, Low, Williams, & Proffitt,
1973) it was hypothesized that successful Indian students held values that were
different than their less successful Indian counterparts.

The results suggested that

successful Indian students had developed educational values similar to, but not
exactly a lik e , the values held by the generally more academically successful
white students.
Other studies applying values in educational research have used popula
tions not comprised o f students.

Ecker (1968) studied the relationship between

teachers' perceptions of values and principals' perceptions of values of the
administrative practices of principals.

Larson (1966) used values as an integral

part of his work when he measured the open-mindedness and satisfaction expressed
by school board members.

F inally, Hobson (1967) performed a value analysis of

third grade reading textbooks adopted for the state of Texas.

From inspection of

the studies available utilizing values in educational research, it can be said that
a knowledge of values is an integral part of the background needed for educators
to be capable of making high quality decisions.

Historical credence for this

statement has been given by Wooton et a l. (1973) when they concluded that values
are and always have been a very important force within the American school system.
Values as indicators of occupational choice.

Schwarzweller (I960) con

ducted a study of senior high school boys and girls in order to discover what values
were related to occupational plans.

He measured twelve value variables such as

those of achievement, security, service to society, and friendship.

It was found

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

23
fhaf values held by the boys and girls were related to their occupational choices.
Singer and Steffire (1954a) compared |ob values and desires of high school
seniors.

By using value categories of leadership, esteem, power, security, self-

expression, interesting experience, profit, fame, social service and independence,
comparisons were made between male and female responses for each category.
Boys demonstrated a greater desire for jobs offering power, profit, and independence.
G irls valued occupations that offered interesting experiences.
McSweeney (1973) also investigated the use of values as an indicator of
occupational choice.
school students.

He conducted a study using a population of secondary high

Students were asked to state both the nature of their intended

occupation and the reason for their choice.

The values of time-orientotion and

achievement were found to be important in terms of occupational choice.
These vocational studies, as w ell as other research emphasizing values
as aids in making occupational choices, were conducted by employing specific
instruments designed to measure values.

Probably the most w idely recognized

value-measuring instrument has been the Allport-Vernon-Lindzey Values Scale.
The scale included "theoretical, economic, aesthetic, social, political and re
ligious values and was based on Edward Spranger's concept of personality being
best known through one's attitudes (Munns, 1972, p. 520). " The test has been
continuously revised to meet the specific needs of the population being studied.
For instance, Roth (1969) pointed out in his dissertation that many researchers have
applied the Allport-Vernon-Lindzey Scale.

He identified Rothney (1936); Lurie

(1937); Van Dusen, Wimberly, and Mosier (1939), and M ailer and Glassar (1939)
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as a ll being past users of the instrument.
Although the Allport-Vernon-Lindzey Scale has enjoyed wide acceptance,
there have been other notable value research instruments developed by other ta l
ented researchers.

Rokeach (1968-1969) has been directly responsible for the

development of at least two value-measuring instruments — the Two-Value Model
of Politics, and The Dogmatism Scale.

Schwarzweller (I960) constructed his own

value instrument which contained twelve value variables.

These variables were

achievement, material comfort, security, hard work, mental work, creative work,
work with people, individualism, service to society, familism, external conformity
and friendship.

One further example of a research instrument that was constructed

to measure values was the analytical device supplied by Singer and Steffire (1954c,
1954b).

In both studies the value measuring tool was the Job Values and Desires

Checklist.
Survey of personal values. The final instrument to be presented is the
Survey of Personal Values by Gordon (1967).
value instruments for a variety of reasons.

The SPV was selected over other

It is in use nation-w ide.

The format

is simple which lends to ease of administration. A fewer number of values are
incorporated in this instrument than the others. The reading level is appropriate
for high school students and the instrument was designed for the purpose of measur
ing performance and occupational related values.

Since the Survey of Personal

Values has been the value-measuring device utilized in this study, this instrument
w ill be more thoroughly explained than were the others.
The most comprehensive description of the Survey of Personal Values is
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supplied by Gordon himself.
A person's values may determine to a large degree what he does or how
w ell he performs. His immediate decisions and his life goals are influenced,
consciously or unconsciously, by his value system. His personal satisfaction
is dependent to a large extent upon the degree to which his value system can
find expression in his everyday life . The presence of strong, incompatible
values within the individual, or conflict between his values and those of
others, may affect his efficiency and personal adjustment.
One way to measure the individual's values is to determine the relative
importance that he ascribes to various activities. By this approach, the Sur
vey of Personal Values (SPV) attempts to provide measures within one segment
of the value domain. It is designed to measure certain critical values that
help determine the manner in which an individual copes with the problems of
everyday living. The six values measured by the SPV are Practical M inded
ness (P), Achievement (A ), Variety (V ), Decisiveness (D ), Orderliness (O ),
and Goal Orientation (G ).
The Survey of Personal Values is believed to be an unusually efficient
instrument in that it is brief-requiring, on the average, about fifteen minutes
to administer - yet has adequate re lia b ility for individual use. Its scales
were developed through the use of factor analysis. Every item is keyed on
its appropriate scale; no item is keyed on more than one scale. Throughout
its development, high school, college and industrial samples were used. The
item content has been found to be meaningful for each of these groups; the
scales have been found to have discriminating power within each of these
groups.
Forced-choice format is employed in the SPV. The instrument consists
of thirty sets of three statements, or triads. For each triad the respondent
indicates one statement as representing what is most important to him and
one statement as representing what is least important to him. Within each
triad, three statements within each set were equated, to a large extent, for
social desirability. In this w ay, the likelihood of the individual's responding
to the favorableness of the statement rather than to its degree of importance
to him is reduced. The forced-choice approach has been found to be mini
mally susceptible to faking in the measurement of personality traits (Gordon,
1951, Gordon & Stapleton, 1966, Gordon, I960, 1963).
The scales are interpreted in terms of the items contained in them as de
termined by factor-analytic methods. The scales are defined by what highscoring individuals value. There are no separate descriptions for low-scoring
individuals; they simply do not value what is defined by that particular scale.
Following are definitions of the scales:
P - Practical Mindedness: To always get one's money's worth, to take
good care of one's property, to get full use out of one's possessions, to do
things that w ill pay o ff, to be very careful with one's money.
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A - Achievement: To work on diffic u lt problems, to hove a challenging
job to tackle, to strive to accomplish something significant, to set the highest
standards of accomplishment for oneself, to do on outstanding |ob in anything
one tries,
V - Variety: To do things that are new and different, to have a variety
of experiences, to be able to travel a great deal, to go to strange or unusual
places, to experience an element of danger.
D - Decisiveness: To have strong and firm convictions, to moke decisions
q uickly, to always come directly to the point, to make one's position on
matters very clear, to come to a decision and stick to it.
O - Q-derliness: To have well-organized work habits, to keep things in
their proper place, to be a very orderly person, to follow a systematic approach
in doing things, to do things according to o schedule.
G - Goal Orientation: To have definite goals toward which to work, to
stick to a problem until it is solved, to direct one's efforts toward clear-cut
objectives, to know precisely where one is headed, to keep one's goals
clearly in mind (p. I).
Gordon (1967) has indicated five applications of the Survey of Personal
Values.

They are;
1.

Selection - The SPV scale has a high success relevance to many jobs

which were recommended for experimental inclusion in industrial selection batteries.
2.

Appraisal or vocational guidance - SPV may be used as a vocational

guidance aid i f the results are used in conjunction with other available test and
information concerning the individual.
3.

Counseling - Counselors may use individual SPV scale scores and

overall score patterns when providing valuable insights into the personality make
up of a c lie n t.
4.

Classroom demonstration - SPV has been found especially useful for

demonstration purposes in psychology courses.
5.

Research - Recommended research uses of PSP are the areas of re

lation between values and job satisfaction, value correlations of management
philosophy, similarities and differences in values as they relate to marital
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adjustments, under - and overachievement predictions in school, indicators of
value pattern changes by age, value differences in groups and differing experi
ence effects on value patterns.
This study lends itself to four of the five applications recommended for
SPV.

These ore: selection, appraisal and vocational guidance, counseling, and

research.

In addition to the breadth of use SPV has the qualities o f brevity and

ease of administration.

For these reasons and others covered in Chapter I I I, the

Survey of Personal Values was selected to study the relationship between personal
values and internship success of high school students.

Practical Experience Programs

The second portion of this chapter has reviewed the information related
to practical experience programs. The areas of information held to be most vital
to this study have been arranged into three basic topics.

Stated precisely, these

topics have been labeled as; related terms, historical development and methods
of practical experience instruction.

Related terms

Practical experience programs are not a new educational concept.
basic components of the program have been in existence for quite some tim e.

The
The

general pa-emise upon which practical experience programs are based is that a
student can often learn certain skills better if he is given time to work and observe
in a job situation where these skills are employed.

In the context of the Keorsley
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Community School program, practical experience programs have been instituted
based on the Board of Education's (1974) following resolutions:
1.

District wide goals and performance objectives shall be established.

2.

Every high school student shall have the opportunity of practical

application of knowledge, comprehensive career exploration and service giving.
3.

A placement center for both college bound and vocational bound

students shall be created.
Probably the best known term related to practical experience programming
is vocational education.

The concept itself con be traced to ancient times.

Vocational education of an informal nature dates back to earliest c iv il
izatio n. Fathers taught sons, mothers instructed daughters, and the elders
of the tribe trained eager youth in arts and crafts long before agriculture
became estaglished and before towns and villages were b u ilt.
Even apprenticeship, which is a form of more or less systematic or organ
ized instruction for attaining vocational competency, can be traced to ancient
times (Struck, 1958, p. 3).
Broadly defined, vocational education has been considered as being almost the
same as general education, mainly in that all of education has been designed to
meet the needs of all people in a ll occupations (Barlow, 1965).
Most authors, however, prefer not to define vocational education as
being synonomous with the basic K-12 curriculum.

Struck (1958) considered

vocational education as being separate from, but interdependent w ith , general
education.

He claimed that:

Vocational education deals with knowledge, skills and attitude that fit
in individually, wholly or in part, for a definite occupation or vocation,
the pursuit of which equips him for successful living.
It is not to be inferred that general or non-vocational education is
necessarily broader than vocational education. Much depends upon what
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is meant by broader. Fortunately, both general and vocational education
have their appropriate useful functions. It is only when they ore confused
that harm may be done. General and vocational education ore interdepen
dent, are related, through different aspects of the vital social p'ocesses of
preparing for living and of living (p. 5 ).
Greene (1955) echoed this belief when he pointed out that liberal education and
vocational training were "two essential and complimentary aspects of the total
preparation of the individual for his total life (p. 119)."

Haskew and Tumlin (1965)

also fe lt that vocational education was not an a ll inclusive term.

They fe lt that

the term should be precisely defined in relationship to its two prime objectives.
These objectives were to produce within a student desirable dispositions toward
occupational endeavors or to equip the student with a set of occupational pro
ficiencies which would enable him to engage s killfully in an occupation.
When vocational education is defined os more occupationally oriented
rather than as a synonym for general education, then both practical experience
programs and vocational education programs become closely related.

Both stress

the concept that Norton (1938) referred to when he titled his book on vocational
education; that is, both educational programs have been primarily concerned with
"education for work" (p. I).
Another term which has been used in practical experience programming is
industrial arts.

The basic difference between industrial arts education and voca

tional education is that industrial arts education deals with vocations in an explor
atory nature rather than attempting to teach proficiency or technical skill in a
trade or occupation, as does vocational education.

Norton (1938) contends that

industrial arts education courses "ore considered distinctly non-vocational in
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character.

Indeed, the Education Law states that they should be non-vocational,

and the schools are prohibited from classifying such courses as trade, technical
or vocational (p. 123)."
A more recent and comprehensive development in the area of practical
experience programming is career education.

Career education, as does practical

experience programming, maintains that the central unifying element for education
is career development.
cupations.

In this case, career development transcends manual oc

According to Goldhammer and Taylor (1972) career education "is

not a synonym for vocational education.
and good educational goals.

It is not a reiteration of traditional

It retains the essentials of education, but introduces

a new sense of purposefulness — career development (p. 2 )."

Defining career

education has been a d iffic u lt task and there are nearly as many definitions as
definers of the term (Hoyt et a l . , 1972); however, according to these authors
career education is defined as;
The total effort of public education and the community aimed at helping
a ll individuals to become fam iliar with the values of a work-oriented society,
to integrate these values into their personal value systems, and to implement
these values into their lives in such a way that work becomes possible, mean
ingful, and satisfying to each individual (p. I)."
North Carolina has provided another definition of career education. A 25 member
state task force hammered out the following definition:
Career education consists of knowledge, understandings, skills, and
attitudes aimed at enhancing the individual's abilities to cope with the
problems of learning to liv e , learning to learn, and learning to make a
livin g . It is an approach to learning and teaching which combines organized
classroom experiences with the reality of the world in which we live and
work. It provides curricular options and personal alternatives and experi
ences appropriate to each individual (D illo n , 1974, p. 45).
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Despife the many definitions, Marlond (1971) in his address before the state direc
tors of vocational education provided a comprehensive concept of career education
when he said;
It is fla tly necessary to begin to construct a sound, systemtized relation
ship between education and work, a system which w ill make it standard prac
tice to teach every student about occupations and the economic enterprise,
a system which w ill markedly increase career options open to each individual
and enable us to do a better job than we have been doing of meeting the man
power needs of this country, (p. 269).
Another term which is closely associated with practical experience edu
cation is community education.

This utilizes the concept of education for a ll

people of a ll ages at a ll times.
This means that the major vocational, c iv ic , social, economic, cultural,
and ethical problems of the people are also the concern of the schools. But
it also implies that the school has a program that is based upon the needs of
those who live in the town or city and surrounding areas where the school is
located (Byram & Wenrich, 1959, p. 5 ).
Q u ite possibly the most universally accepted definition of community education
has been offered by Le Tarte and M inzey (1972);
Community education is a philosophical concept which serves the entire
community by providing for a ll of the educational needs of a ll its community
members. It uses the local school to serve as the catalyst for bringing com
munity resources to bear on community problems in an effort to develop a
positive sense of community, improve community living, and develop the
community process toward the end of self-actualization (p. 19).
The essence of this definition is the identifying of needs and the providing of
resources for the satisfaction of those needs.

Byram and Wenrich (1959) fe lt that

the basic premise upon which community education has been built is the two way
traffic between community and school.

It allows the facilities of the school to

be available to community members at all times so that practical experiences of
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every day living can be made available to the c lientele served by the schools.
There have been a m ultiplicity of terms related to practical experience
programming. As Barlow (1967) has concluded "Probably the most frustrating
problem has been that of terminology.

It is 'a ll mixed up' in historical record —

at times so obscure as to defy interpretation (p. 7 )."

The term used to describe

practical experience type programs is rela tiv ely unimportant.

What does seem

important is that the basic impact of these many definitions has been to integrate
the theoretical and practical aspects of education by providing on-the-job sit
uations where a student can explore, practice, or perfect particular skills neces
sary for a successful career.

Historical development

As mentioned earlier in the chapter, practical experience programs are
not new.

The roots of practical experience programs reach deep into the historical

past. The term itself has been coined to describe the practical experience to
which students ore introduced, whereas the concept that this term represents has
been a goal of many concerned educators throughout history.
Most of the historical emphasis for practical experience programming
has stemmed from the field of vocational education.

According to Roberts (1965)

vocational education is a concept that is as old as civiliza tio n itself.

"M an,

since the beginning of tim e, has worked for his livelihood, and this has neces
sitated that he learn to work (p. 3 )."

Many cultures have left written records

providing evidence that vocational related education has been practiced. Struck
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(1958) and Barlow (1967) listed people who have at some time or another utilized
the basic concept of vocational education.

They concluded that various forms of

vocational education were tried by the early civilizations that flourished in the
valley of the Euphrates, the Tigress and in China, Greeks and Romans, peoples
of the middle ages and by numerous religious groups. More recently, the Swiss
and Americans have become proponents of this educational concept.
Concentrating on the recent history may be most productive for the
purpose of this study, because " . . .

w hile the first isolated trials in vocational

education were made two to three hundred years ago, organized programs appeared
first in the nineteenth century and became effective only in the twentieth (K eller,
1948, p. 4 5 )."

Swiss contributions, in particular, stem from the works of Pesta-

lozzi and Von Pel I en berg.

Von Fellenberg gained prominence by instituting his

academy at Hofwyl. As noted by Barlow (1967) the school's curriculum was parti
a lly vocational in nature.
Agricultural and industrial instruction were combined with some elements
of literary instruction in on educational experiment with strong social impli
cations. Manual activities were stressed for a ll students, but the emphasis
was placed upon literary activities for w ell-to -d o students and upon practi
cal aspects for the poor children (p. 24).
Although Von Fellenberg's school provided manual training for only the poor, it
was a pioneer in the area of formalized vocational education.
joyed success in the years 1806 to 1844.

The school en

Keller (1948) concluded that "For its

time it was a remarkable school. Technically, socially, and pedagogically, it
broke new ground and exerted a tremendous influence (p. 41). " Possibly, the
best statement indicating early Swiss sentiment for vocational training was best

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

34
expressed by Pestalozzî, whose philosophy formed the basis of Von Fellenberg's
school.

He often said that obtaining knowledge through experience had no sub

stitute (Krusi, 1875).
Von Fellenberg's Hofwyl school attracted much attention in America
(Bar low ; 1967). This influence had such an effect, that in 1820 a Boston com
mittee stated that the original purpose of American high schools was to prepare
youth for occupational life (Struck, 1958).

Early Americans' efforts in vocational

education received major emphasis in 1862 from the M orrill A c t, otherwise known
as the Land-Grant A c t.

The M orrill Act ". . . donated certain public lands to

the several states and territories to provide colleges of agriculture and of mechanic
art (Struck 1958, p. 4 )."
N ot much formal support by state and federal government was given to
secondary schools in the area of vocational education until shortly after 1900.
During this tim e, however, the number of states, notably Massachusetts, C a lif
ornia (Barlow, 1967) N ew York and Pennsylvania (Struck, 1958) began experi
menting with vocational education at the pre-college lev e l.

Vocational education

of less than college grade became a re a lity , however, through the passage of the
Smith-Hughes Act of 1917. This act:
. . . sought specifically to fac ilita te occupational choice by providing
funds to the state for the promotion and development of programs of voca
tional education (Barlow, 1965, p. 2 ).
The funds amounted to ". . . approximately $7 million annually, as a permanent
appropriation, for vocational education in agriculture, trades, home economics,
and industry and for teacher training (Mobley & Barlow, 1965, p. 187)."

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

35

From this monumental a c t, the present form of vocational education
started to take shape and this type of education began to become a reality in
many American school districts.

In fa c t, vocational education has enjoyed such

a widespread acceptance that it has become a reality for most American school
districts today. As noted by Lerwick (1974), because of the sophistication of
present occupational job requirements and a need for trained people to fu lfill
these positions, vocational education has recently become a w idely accepted
educational practice.

Many closely related pre-occupation preparation experi

ence programs such as manual training, practical arts, industrial arts, industrial
training, technical training, career education and practical experience educa
tion have become implemented throughout the nation.

Methods of practical experience instruction

Instructional techniques for presenting occupational information hove
been developing for many centuries.
ing was organized quite simply.

The earliest teaching and vocational train

Q uite possibly, the most elementary of these

instructional approaches was the father-son relationship.
The roots of Industrial
The mores of every culture
able evidence of this fact;
nations was conducted in a

education reach deep into the historical past.
leaving a written record have included unmistak
however, most trade education in the ancient
father-son relationship (Barlow, 1967, p. 15).

Obviously, this type of education w ill always retain its popularity.

Parents have

traditionally been the child's first teacher and their lessons have frequently formed
the basis upon which the child's future occupational choices ore made.
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The primary difference between past family vocational training and
present occupational education may be explained in terms of the obvious lim ita
tions of present family training.

The rapidly changing world of work has made

fam ily oriented training insufficient as a sole means of vocational training.

As

Evans (1971) concluded, " . . . when a technolotical revolution such as the sub
stitution of agriculture for hunting or the substitution of bronze for stone tools
occurred, transmission of the family heritage was no longer a satisfactory educa
tional program for workers in the newly generated occupations (p. 10)."

N a tu ra lly ,

the present occupations have progressed far beyond hunting and using bronze tools.
Evans only used this example to make his point; that is, that present home training
needs to be supplemented with additional formal education so that students w ill be
able to adjust to today's more complicated and rapidly changing society.

Perhaps

Toff 1er (1971) best summarized this need for comprehensive educational training
when he suggested that young people of today may have to make four or five
career changes during their lifetim e.

He said technological change w ill make

specialized skills and certain jobs obsolete much faster than it has in the past.
Vocational training gradually assumed forms other than family education.
As man found that additional occupational training was needed in a progressive
w orld, he began to use on-the-job training programs. As related by Evans (1971),
on-the-job training is not a new element.
The instructor was a worker who was not necessarily a member of the
fam ily. O n -th e-jo b training (O JT) by persons other than parents occurred
whenever members of more than one family were engaged in a productive
a c tiv ity . It had the advantage of providing for the orphan and allowed the
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new worker to learn from more than one instructor, but it had the disadvantage
that the trainer did not have a vested interest in seeing that the new worker
was fully trained (p. 10).
Although recognizing the advantages of on-the-job training, Evans pointed out
the obvious disadvantages of this form of training.

He fe lt that on-the-job train

ing was haphazard, characterized by trial and error teaching.

Despite this dis

advantage however, on-the-job training is still quite popular, especially in jobs
where expensive equipment is required.

Swanson and Kramer (1965) noted this

advantage in the following statement:
If the training requires very expensive equipment, it w ill usually not be
available at a public school, or, if the skill requirement is peculiar to a
single industry, a public institution cannot justify a training program. An
institution which accepts the responsibility of training for employment should
be aware of occupational training by business, industry, and the armed
services and should assist its students to take advantage of such opportunities.
It should also consider supplementing such training to increase the student's
prospective economic security (p. 177).
A more refined type of o n-the-job training is offered by apprenticeship
programs.

It attempts " . . . t o combine the best of fam ily instruction and OJT

by having experienced workers agree to teach the full range of an occupation,
acting in lieu of the parent (Evans, 1971, pp. 10-11." Apprenticeships were de
signed to overcome the often haphazard teaching practices of early on-the-job
training programs.

According to Evans, this type of occupational training is not

uncommon today, but that present apprenticeships often begin later in life , last
for a shorter period, and instruction is guaranteed by a group of employers rather
than by a single craftsman.
Apprenticeships, sometimes called the first form of organized learning
(Roberts, 1965), were defined as a period of intense training at which time a
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st-udent would work for, learn from, and often live w ith, an experienced worker
(Evans, 1971). This arrangement was useful to both student and trainer.

The

student learned most aspects of the craft and the craftsman obtained free work from
the student.
A modern form of this teacher-student occupational training program is
the internship.

This altered form of apprenticeship has been developed to meet

the educational needs of the present.

Recognizing the need for a more rapid

system of educational training (Toffler, 1971), internships have been instituted
in a number of different occupational training programs.

Internships are gen

erally considered to be a training experience, where an intern learns how to
perform a job or a particular aspect of a job.

Often they are only a few weeks

in length, during which time the student becomes somewhat acquainted with the
job ro le.

In some cases internships may be much longer, such as medical intern

ships, where interns often spend two or three years assisting more experienced
doctors.
One example of an internship program not medically oriented can be
seen in the M ott Fellowship Program which has been charged with the training
of community education leaders.

In carrying out its leadership training objec

tives, various cooperating universities offered their students many opportunities
to participate in internships (National Community Education Center).

In addition

to orienting the students to a number of new situations, the internships were
individualized to meet the educational desires of the students.
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Another example of this newest occupational training method is the
practical experience program offered by the Keorsley Community School System
of suburban Flint, M ichigan.

Internships have been designed for Keorsley students

in occupational areas such as bus driving, office-business, library sciences,
health services, low, physical education, porks and recreation, medio, and
hobby areas (Pease, 1974). The basic goal of this program has been to help stu
dents in selecting and exploring a wide variety of comprehensive career areas.
Thus, it con be said that for centuries, various instructional methods
hove been used in occupational training areas related to practical experience
programming.

Progressing from the sole dependence on father-son teachings,

occupational training presently utilizes additional techniques such as apprentice
ships and internships in providing vocational and career experiences for today's
students.

Summary

The review of literature has been divided into two basic parts — values
and practical experience program. The values portion of the study explored the
areas of: meaning of value, roles of values and value research with its implica
tions.

It was concluded that values are quite stable. They tell people how to

act and what to say, and can, therefore, be used as indicators of performance.
The practical experience program portion investigated the areas of re
lated forms, historical development and methods of practical experience instruc
tions.

Examination of the literature in these areas indicate that various forms
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of practical experience instruction have existed throughout the history of man.
The earliest form of occupational training hud been the passing of knowledge and
skill from father to son. As vocational technology became more sophisticated and
complex, vocational training methods expanded to meet these modern needs.
Various attempts have been made in the areas of apprenticeships, on-the-job
training, vocational schools, cooperative training education, and internships.
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CHAPTER III

DESIGN OF THE STUDY

Review of the Problem

The intent of the study was to determine whether or not particular per
sonal values are unique to success in particular internship categories os found in
the Keorsley Practical Experience Program.

The personal values are: practical

mindedness, achievement, variety, decisiveness, orderliness, and goal orienta
tion,

Internship categories ore: technical-industrial, office-m edia, and personal

service.
The steps followed in implementing the study were:
1.

Identify successful and non-successful interns based upon the interns

supervisor's responses to the Performance Evaluation Review (PER) instrument.
2.

Identify personal values of interns in each of the three internship

3.

Determine the difference between personal values of successful

and non-successful interns per internship area.
4.

Determine uniqueness of personal values of interns in each of the

three internship areas.
The following hypotheses were investigated to determine if there is a
relationship between personal values and internship success of high school prac
tical experience program students.
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1.

The personal values of successful interns ore different than the

personal values of non-successful interns.
2.

Successful interns possess personal values which are unique to an

internship area.

Procedure

The two hundred thirteen Keorsley High School students participating
in an internship experience during second semester of the school year 1973-1974
constituted the population.

This population was partitioned into three sub-groups

according to internship categories; thereby creating T -l interns, O -M Interns,
and PS interns. The interns in each of the three sub-groups were identified os
either successful or non-successful.
Successful and non-successful interns were identified through the use of
the Performance Evaluation Review by General Research Corporation.

N in e Items

covering a wide range of Intern performance were selected for the scale.

Five

point Likert scoring was applied to the Items with excellent performance receiving
five and unsatisfactory performance receiving one.
nine through 4 5.

The possible score range was

The national norm for PER was identified as the midpoint of the

total possible score.
The PER was administered to intern supervisors participating in the
Kears ley Practical Experience FVogram (PEP) during the second semester of the
school year, 1973-1974.

Interns receiving more than the national norm, 27 points,

on the PER were considered successful for the purpose of the study.

Those
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receiving 27 points or less were considered non-successful for the purpose of the
study.

Hypotheses

The study was stated in two hypotheses.
sub-hypotheses — one for each intern category.

Hypothesis one generated three
Each intern category sub-hypoth

esis, in turn, generated six sub-hypotheses — one for each personal value.
pothesis two hod six sub-hypotheses — one for each personal value.
sub-hypothesis there was a respective null statement.

Hy

For each

In order to test each null

hypothesis o f no significant difference the .05 and .01 levels of confidence were
used.

Hypothesis one

Hypothesis one proposed that personal values o f successful interns ore
different from the personal values of non-successful interns.
Instrument.

The Survey of Personal Values (SPV) by Gordon (1967) was

used to identify and measure personal values.

The object was to determine the

relative importance which a person ascribes to various activ ities .
measured.

Six values were

They were practical mindedness (P), achievement (A ), variety (V ),

decisiveness (D ), orderliness (O ), and goal orientation (G ).
A forced-choice format was employed by SPV.
of thirty sets of three statements or triads.

The instrument consisted

For each triad the respondent indicated

one statement as representing what was most important to him/her and one statement
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as represenHng what was least important.
R eliability coefficients as stated in the instruction manual for the six
scales were determined by the test-retest method.

Reliabilities were (P) .8 0 ,

(A) .8 7 , (V) .9 2 , (D) .7 4 , (O ) .8 3 , (G ) .8 4 (Gordon, 1967).
V alid ity of "the Survey of Personal Values was developed through the
use of factor analysis" and determining the "reasonableness of relationships between
it and other measures."

(Gordon)

According to the two methods as pointed out

by Gordon "the SPV scales may be considered to represent reliable, discreet cat
egories and, in this sense, can be said to have factor v a lid ity ."
Population. Two populations were involved in testing hypothesis one.
One population consisted of successful interns and the other population consisted
o f non-successful interns.

Each population was partitioned into three sub-groups,

each according to the three internship categories.
were: T - l , O - M , and PS.
interns.

These internship categories

O f the 213 interns, 138 were identified as successful

Seventy-five interns were identified as non-successful or in other words,

receiving a PER score equal to or less than the national nom established for that
instrument.
were PS.

O f the 138 successful interns, 12 were T - l , 40 were O - M , and 86

The 75 non-successful interns were partitioned into three sub-groups

consisting of 16 T - l interns, 24 O -M interns, and 35 PS interns.
Instrument administration.
1973-1974 PEP interns.

The SPV was administered to all fall semester

Two exceptions, however, did exist.

Interns having

completed less than two weeks of their internship were not included in the master
list.

Interns moving from the district were also deleted from the list.

The master
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lîsf included the intern's name, the intern's supervisor, the intern's performance
s ite, and the internship title and code.
The internship code was used to indicate and identify the three population
sub-groups.

The code, along with the intern's name, the internship site, and the

intern supervisor were placed on the instruments by secretarial staff.

The intern

ship site was then used as a grouping identifier which resulted in ten groups.
These groups represent the internship sites consisting of five elementary schools,
one middle school, one junior high school, one high school, one administration
building, and one group designated as out-of-system internship sites.
Prior to administering the instrument a total of four announcements were
made through the high school public address system. These announcements in
dicated the forthcoming meeting of all current interns. A final announcement
was made prior to the first class period of the instrument administration day.
Students were instructed to report to the high school auditorium.

Upon arriving,

they were then instructed to sit in groups according to their internship site desig
nation.

The instruments were then distributed to the interns with the instructions

to keep the instrument face down. At the signal of the administrator, the instru
ments were turned face up. The interns then read the instructions silently while
the administrator read them aloud.
A t the conclusion of the first testing session, 163 interns had completed
the SPV.

A second session was planned and announced for the next day. At the

end of that session, an additional 33 interns had completed the SPV which then
totaled 196 of the 213 interns.

The remaining 17 interns were called to the
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counselor's office on on individual basis.
Data analysis.

In order to test hypothesis one the difference between

personal values means of successful interns and personal values of non-successful
interns was calculated.

In order to deal with the question, each of the six SPV

value scores was considered a separate variable and each of the three Internship
groups was considered an independent population sub-group.

Data analysis was

thereafter facilitated by arranging data into three categories each containing six
sets of double variable columns. T - l , O - M , and PS were the sub-groups which
constituted the three categories and the six variable sets were successful/non-sue
cessful scores for each of the six SPV value indicators.
Hypothesis
H |.

one with related sub and null hypotheses
Personal values of successful interns are

were:
differentfromper

sonal values of non-successful interns.
H |^ .

Personal values of successful T -l interns

are differentfrom

personal values of non-successful T -l interns.
Ho ia (P)'

There is no difference between practical mindedness means

of successful and non-successful T -l interns,
Ho ia (A )'

There is no difference between achievement means of suc

cessful and non-successful T -l interns, Ai|A(A)| “'^|A (A )2*
H q ia ^V) *

There is no difference between variety means of successful

and non-successful T -l interns,
Ho ia (d )"

There is no difference between decisiveness means of suc

cessful and non-successful T -l in te rn s,/ jl.
IA(D)I

^ IA (D )2 *
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Ho !A( o )*

There is no difference between orderliness means of success

ful and non-successful T -l interns,
^O IA (G )’

~ ^ | a ( o )2 ’

There is no difference between goal orientation means of

successful and non-successful T -l interns,

juLja ^q ^i

“/^ | a ( g )2 ‘

personal values of non-successful O -M interns.
Ho ib ( p )-

There is no difference between p-octicol mindedness means

of successful and non-successful O -M interns, >U|g^pj| “ >y|g^p)2*
^OIB(A)’

There is no difference between achievement means of suc

cessful and non-successful O -M interns, /^|g^A)| ~ ^ |B (A )2 ’
Ho ib (v )'

There is no difference between variety means of successful

and non-successful O -M i n t e r n s , ~ ^ |
^OIB(D)’

b ( V) 2‘

There is no difference between decisiveness means of success

ful and non-successful O -M interns,^|B ([))| ~ ^ | b (D)2*
^ O IB (O )’

There is no difference between orderliness means of success

ful and non-successful
Ho | b ( g ) ‘

O -M

in t e r n s , ^ jb ^ q ) ! ^ " ^ |B ( 0 ) 2 '

There is no difference between goal orientation means of

successful and non-successful O -M interns,
H |c *

~ ^ |B (G )2 *

Personal values of successful PS interns are different from

personal values of non-successful PS interns.
^OIC(P)'

There is no difference between practical mindedness means

of successful and non-successful PS interns,
H o |c (a )*

There is no difference between achievement means of
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successful and non-successful PS in terns,
^O IC (V )’

"o difference between variety means of successful

and non-successful PS interns,
Hq

ic p

)*

There is no difference between decisiveness means of success

ful and non-successful PS i n t e r n s , ”^ | C( D) 2 *
^O IC (O )’

^^®''®

no difference between orderliness means of success

ful and non-successful PS i n t e r n s , ~ ^ I C ( 0 ) 2 *
Hq ic ( g )*

There is no difference between goal orientation means of

successful and non-successful PS interns,

"J"|G (G)2"

Since two variables with interval data existed, the t-test was selected
as the analytical method.

Data for each null hypothesis were subjected to the

t-test through the use of the Genesee Intermediate School District computer.

Hypothesis two

Successful interns possess personal values which are unique to an intern
ship area.
Instrument. The Survey of Personal Values by Gordon (1967), was used
to identify personal value preferences.
Population.

One population with three sub-groups was involved in the

testing of hypothesis two.

Successful interns constituted the population.

Success

ful interns partitioned by internship area constituted the sub-groups.
Instrument administration.

The Survey of Personal Values was the same

instrument used for the testing of hypothesis one; therefore, its administration
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was described during the coverage of hypothesis one.
Data analysis.

In order to test hypothesis two the difference between

value score means was calculated as they occur by internship area.
hypothesis, sux sub-hypotheses were generated.

From this

Hypothesis two with the six sub

hypotheses stated in the null form were:
H ||.

Successful interns possess personal values which are unique

to an internship area.
^O II(P)'

There is no difference between practical mindedness means

of T - l , O - M , and PS interns„<i,|(p)^ =x"„(p)B =-“ ||(p)CHo ||( a ) '

There is no difference between achievement means of T - l ,

O - M , and PS in te rn s ,/,,
H o ii(v )*

There is no difference between variety means of T - l , O - M ,

and PS intarns,/,,,^^^^
H o ||([)).

There Is no difference between decisiveness means of T - l ,

O - M , and PS interns,
^O II(O )'

There is no difference between (x-derliness means of T - l ,

O - M , and PS in te rn s ,/.,,^ ^ ,^ = /" ||(o )B = - " ||( 0 ) C '
Ho ii ( g )*

There is no difference between goal orientation means of

T - l , O - M , and PS in ta r n s ,/,,,,^ ) /,

= / ‘ „ ( g )c -

Data analysis was fa cilitated by arranging the data into three categories
(T - l, O -M , PS), each containing six sets (six SPV value indicators) of three vari
able columns (SPV value means). The object was to determine if there were d if
ferences between the three means of each of the six sets for the three categories.
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Since three variables with interval data existed, the one-factor analysis of vari
ance (A N O V A ) was selected as the hypothesis testing method.

Subsequent data

for hypotheses two null hypotheses were subjected to the A N O VA through the use
o f the Genesee Intermediate School District computer.
As a result of rejection of null hypotheses in A N O V A one knows that
there is a difference between at least two means, but one knows nothing about
which population means involved in the analysis differ from which other popula
tion means (Glass & Stanley, 1970).

If a null hypothesis of no differences in an

A N O V A was rejected, a multiple comparison procedure was used to test the
specific hypothesis.

Since the sub-groups of hypothesis two hod unequal n's,

the Sheffe method was incorporated whenever null hypotheses were rejected
(Glass & Stanley, 1970).
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CHAPTER IV

DATA PRESENTATION A N D ANALYSIS

Introduction

The purpose of the study was to determine whether or not there is a re
lationship between personal values and internship success of successful high school
practical experience students.

From the question two major hypotheses were gen

erated. They were:
1.

Personal values of successful interns ore different from personal

values of non-successful interns.
2.

Successful interns possess personal values which are unique to on

internship area.
Each of these hypotheses in turn generated experimental hypotheses. Three sub
hypotheses each with six additional sub-hypotheses were related to hypothesis
one, w hile six sub-hypotheses were related to hypothesis two.

Hypothesis one

null treatments were grouped and presented in table form for each of the three
intern categories.

However, treatments of the six null hypotheses of hypothesis

two were presented in six separate tables.
N u ll hypotheses were rejected if the statistical analysis showed that
differences observed would be likely to occur due to error variance only 5% or
less of the time if the null hypothesis was true.

Probability levels in a ll tables

were reported os p. = .0 5 , p. = .01, or os n .s. (not significant) if the probability
51

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

level of observing tested differences due to error variance was more than .0 5 .
A ll tables listed the c ritical ratios which must have been achieved in order to
reach the .05 and .01 probability levels.

These levels were determined by refer

ence to Glass and Stanley (1970) — t-distribution and F-distribution tables. A ll
tables listed the critical ratios which must have been achieved in order to reach
the .05 and .01 probability levels.
A ll 18 null hypotheses related to hypothesis one were tested through the
use of the tw o -tail t-test for independent variables.

The null hypotheses related

to hypothesis two, however, were tested through the use of the one-factor analysis
of variance and the S-method of multiple comparison.

Findings

Hypothesis one

Hypothesis one proposed that the personal values of successful interns
are different from the personal values of non-successful interns.

O f the IB null

hypotheses generated to fa c ilita te data treatment, six were established for the
T -l intern category, six for the O -M intern category, and six for the PS intern
category.

Each of the six null hypotheses in each intern category dealt with a

different SPV value indicator. The two variables compared were SPV value score
means o f successful and non-successful interns as identified by intern category.
Ptesentotion of findings regarding the null hypotheses were organized
around each of the three intern categories.

N u ll hypotheses grouped in these
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areas of emphasis were sfafed and fhe findings summarized for fhe particular group
of null hypotheses.
Data used for examining the relationship of successful T - l intern value
score means and non-successful T -l intern value scores were gathered from 16
successful T -l interns and 12 non-successful T -l interns.

Successful/non-successful

identification was made by the intern’s supervisee through the use of PER.

N u ll

hypotheses for T -l category grouping were:
^OIA(P)

There is no difference between practical mindedness means

of successful and non-successful T -l interns.
^O lA (A )'

There is no difference between achievement means of suc

cessful and non-successful T -l interns.
^ O IA (V )’

There is no difference between variety means of successful

and non-successful T -l interns.
^OIA(D)*

There is no difference between decisiveness means of suc

cessful and non-successful T -l interns.
^ O IA (O )'

There is no difference between orderliness means of success

ful and non-successful T -l interns.
Hq ia ( g ) *

There is no difference between goal orientation means of

successful and non-successful T - l interns.
Analysis of data collected to test the null hypotheses of no difference
between value means scores of successful and non-successful T -l interns as sum
marized in Table I indicated that;
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Table 1
The ReioHonship of Values Between Successful
and Non-successful T - l Interns

Successful interns

Non-successful interns

Variables investigated
N

M

S .D .

N

M

S .D .

t

P

^OIA(P); '“ |A(P)I " -“ |A(P)2
practical mindedness

16

17.4 4

3 .5 2

12

16.75

3 .6 7

-1 .5 7

n .s .

” 0IA (A): A‘ |a (a )I '^ |A ( A )2
achievement

16

15.56

3 .9 2

12

15.92

4 .0 3

- 0 .2 3

n .s .

"0 IA (V ): ^ |A (V )i "-^IA (V )2
variety

16

1 5 .4 4

7 .6 6

12

13.75

5 .3 6

0 .6 5

n .s .

"O IA(D ): ^ IA (D )I ""^|A(D)2
decisiveness

26

12.4 4

3 .1 0

12

12.08

432

0 .2 2

n .s .

16

15.19

4 .4 3

12

13.58

4 .3 6

0 .9 5

n .s .

16

13.9 4

5 .0 5

12

2 7.0 0

4 .3 5

- 1 .6 8

n .s .

"O IA (O ): ^ | A ( 0 ) l "-^ IA (0 )2
orderliness
Ho IA(G ): >^IA(G)I =^1A (G )2
goal orientation

1.

Difference in practical mindedness means as scored by successful

and non-successful T -l interns was not great enough to be significant.
was not rejected.
2.

Difference in achievement means as scored by successful and non-

successful T -l interns was not great enough to be significant;

was not

rejected.
3.

Difference in variety means as scored by successful and non-suc

cessful T -l interns was not rejected.
4.

was not rejected.

Difference in decisiveness means as scored by successful and non-

successful T -l interns was not great enough to be significant.

was not

rejected.
5.

Difference in orderliness means as scored by successful and non-

successful T -l interns was not great enough to be significant.

was not

rejected.
6.

Difference in goal orientation means as scored by successful and

non-successful T -l interns was not great enough to be significant.

was

not rejected.
Data used for examining the relationship of successful O -M intern value
scores and non-successful O - M interns value scores were gathered from 40 success
ful O -M interns and 24 non-successful O -M interns.

SuccessfuI/hon-successfuI

identification was made by the intern's supervisor through the use of PER. N u ll
hypotheses for O -M category grouping were:
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^OIB(P)'

There is no difference between practical mindedness means

of successful and non-successful O - M interns.
"OIB(A)'
cessful and non -successful O -M interns.
^OlB(V)’

There is no difference between variety means of successful

and non-successful O -M interns.
^OIB(D)*

There is no difference between decisiveness means of suc

cessful and non-successful O -M interns.
^O IB(O )'

There is no difference between orderliness means o f success

ful and non-successful O -M interns.
Ho ib ( g )*

There is no difference between goal orientation means of

successful and non-successful O - M interns.
Results of the statistical analysis of data to test the null hypotheses of no
difference between value mean scores of successful and non-successful O - M interns
as summarized in Table 2 indicated that:
1.

The difference in practical mindedness means as scored by success

ful and non-successful O -M interns was not great enough to be significant.
Ho ib ( p) was not rejected.
2.

Difference in achievement means as scored by successful and non-

successful O -M interns was not great enough to be significant.

was not

rejected.
3.

Difference in variety means as scored by successful and non-success

ful O -M interns was not great enough to be significant.

was not rejected.
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4.

Difference in decisiveness means as scored by successful and non-

successful O -M interns was great enough to be significant a t the .05 level of
confidence.

was, therefore, rejected with respective means indicating

that successful O -M interns placed less emphasis on decisiveness than non-success
ful O - M interns placed on the same value.
5.

Difference in orderliness means as scored by successful and non-

successful O -M interns was not great enough to be significant.

Hq | b (0 ) was

not rejected.
6.

Difference in orderliness means as scored by successful and non-

successful O -M interns was not great enough to be significant.

was not

rejected.
Data used for examining the relationship of successful and non-success
ful PS intern value scores were gathered from 86 successful PS interns and 35 nonsuccessful PS interns.

Successfu I/non-successfu I identification was made by the

intern's supervisor through the use of PER. N u ll hypotheses for O -M category
grouping were;
^OIC(P)*

is no difference between practical mindedness means of

successful and non-successful PS interns.
Ho |c (A)*

There is no difference between achievement means of success

ful and non-successful PS interns.
H o ic (v )*

There is no difference between variety means of successful

and non-successful PS interns.
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Ho ic (d )* There is no difference between decisiveness means of success
ful and non-successful PS interns.
^O IC (O )'

is no difference between orderliness means of successful

and non-successful PS interns.
Ho ic ( g )*

There is no difference between goal orientation means of

successful and non-successful PS interns.
Analysis of the statistical tests of no difference between value mean
scores of successful and non-successful PS interns as summarized in Table 3 in
dicated that;
1.

Difference in practical mindedness means as scored by successful

and non-successful PS interns was great enough to be significant a t the .01 level
"^OIC(P) ^
dicating that successful PS interns placed less emphasis on practical mindedness
than non-successful PS Interns placed on the same value.
2.

Difference in achievement means as scored by successful and non-

successful PS interns was not great enough to be significant.

was not

rejected.
3.

Difference in variety means as scored by successful and non-success

ful PS interns was not great enough to be significant.
4.

was not rejected.

Difference in decisiveness means as scored by successful pnd non-

successful PS interns was not great enough to be significant.

was not

rejected.
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5.

Difference in decisiveness means as scored by successful and non-

successful PS interns was great enough to be significant at the .01 level of con
fidence.

HoiC(O )

therefore, rejected with respective means indicating

that successful PS interns placed more emphasis on decisiveness than non-successful
PS interns placed on the same value.
6.

Difference in goal orientation means as scored by successful and

non-successful PS interns was not great enough to be significant.

was

not rejected.

Hypothesis two

Hypothesis two suggested that successful interns possess personal values
which are unique to their particular internship area.
generated to facilita te data treatment.

Six null hypotheses were

Each null hypothesis dealt with three

variables which were the means of a particular SPV personal value as computed
for the three intern categories.

The data was then partitioned according to the

six value indicators.
Data used for examining the relationship between personal values and
intern category were gathered from interns who were identified by their supervisor
os being successful.

There were 16 T -l interns, 40 O -M interns, and 86 PS interns.

Table 4 contains a summary of the results of the A N O V A used to com
pute Hgii^p^ that there is no difference between practical mindedness means of
T - l , O - M , and PS interns.
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Table 4
Relationship of Ptactical Mindedness Means
of T - l , O - M , and PS Interns
"OII(P): /^ll(P)A =^ I!(P )B " ^ ||(P )C

Practical Mindedness

M

N

S .D .

S .E .M .

T -l interns

16

1 7.4 4

3 .5 2

0 .8 8 0

O -M interns

40

14.2 8

4 .6 4

0 .7 3 4

PS interns

86

1 3.5 6

4 .8 0

0 .5 1 7

Source

SS

Between

203.375

df

MS

F

P

2

101.688

4 .7 4 2

.01

2 1 .4 4 4

Within

2 ,9 8 0 .8 3 6

139

Total

3,184.211

141

An examination of the results indicated a significant difference between
a t least two of the T - l , O - M , and PS intern practical mindedness means. There
fore,

was rejected.

T -l interns were identified through the S-method of

multiple comparisons as being different from O - M and PS interns. An observation
of O -M and PS intern means revealed little difference.

It should also be noted

that T -l interns placed more emphasis on practical mindedness than O -M and PS
interns placed on the same value.

The variance found was significant at the .01

level of confidence which indicates that results of this nature could be expected
by chance only five times out of one hundred.
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Contained within Table 5 is a summary of the results of the A N O V A
used to compute

that there is no difference between achievement means

of T - l / O - M , and PS interns.

Table 5
Relationship of Achievement Means of
T - l , O - M , and PS Interns
"oiK A ): >^II(A)A=->" i i (A)B==-^I(A)C

Achievement

N

M

S .D .

S .E .M .

T - l interns

16

1 5.563

3.915

0 .9 7 9

O -M interns

40

16.275

5 .3 7 3

0 .8 5 0

PS interns

86

15.791

4 .6 4 5

0.501

Source
Between

SS
2 2.125

df

MS

F

P

2

1 1.063

0 .4 9 9

n.s.

2 2 .1 7 0

Within

3 ,0 8 3 .0 2 0

139

Total

3 ,1 0 5 .1 4 5

141

Results indicated that there were no significant findings.

In fa c t, an

examination of the achievement means of the three intern groups revealed that
there was little difference among them.

However, the means suggested that

achievement ranked high in comparison to the remaining five SPV values.

A l

though not significant, it should be noted that O -M interns placed greater empha
sis on achievement than T -l and PS interns placed on the same value.
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Table 6 offers the results of the A N O V A used to test

that there

is no difference between variety means of T - l , O - M , and PS interns.

Table 6
Relationship of Variety Means of
T - l , O - M , and PS Interns
"O IKV): >^II(V)A = ^ ||(V )B = ^ ||(V )C

S .D .

Variety

S .E .M .

T -l interns

16

15.437

7.6 5 9

1.915

O -M interns

40

1 2.375

7 .1 1 3

1.125

1 3.128

7 .5 3 0

0.8 1 2

86

PS interns
SS

df

MS

8 2.8 59

2

4 1 .4 3 0

Within

8 ,0 6 7 .6 3 3

139

58.041

Total

8 ,1 5 0 .4 9 3

141

Between

0 .7 1 4

Inspection of the findings indicated that there was no significant d if
ference between variety means of T - l , O - M , and PS interns.

However, even

though not significantly different, of the three intern groups, T -l interns placed
the greater emphasis on variety.
Table 7 illustrates the results of A N O V A used to test H<
'OII(D) that there
is no difference between decisiveness means of T - l , O - M , and PS interns.
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Table 7
Relationship of Decisiveness Means of
T - l , O - M , and PS Interns
"O II(D ): ^ ||( D )A "'^ ll(D )B " ^ ll(D )C

Decisiveness

N

M

S .D .

S .E .M .

T - l interns

16

12.437

3 .9 1 0

0 .9 1 0

O -M interns

40

13.000

5 .0 1 3

0.7 9 3

15.280

4 .6 2 9

0 .4 9 9

86

PS interns
Source

SS

df

Between

205 .50 4

Within

3 ,0 4 1 .0 0 4

Total

3 ,2 4 6 .5 0 8

2
139

MS

F

P

102.752

4 .6 9 7

.01

21.8 78 _________________________

141

From an examination of the data, it was evident that there was a sig
nificant difference between at least two of the T - l , O - M , PS intern decisiveness
means at the .01 level of confidence.

Therefore, H q||(d) was rejected.

The

resulting S-method of multiple comparisons identified PS interns as being the
one differing group. This difference identified decisiveness as a major value
unique to PS interns since the decisiveness mean was larger for PS interns than
T - l and O -M means.
Exhibited within Table 8 is a summary of the results of the A N O V A
used to test the

"O II(O )

that there is no difference between orderliness means

of T - l , O - M , and PS interns.
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Table 8
Relationship of Orderliness Means of
T - l , O - M , and PS Interns
" O II(O ): > * ||(0 )A = ^ ll( 0 ) B = > "||(0 )C

Variables investigated

M

N

S .D .

S .E .M .

T -l interns

16

15.188

4 .4 3 0

1.108

O -M interns

40

15.625

6 .4 0 4

1.013

PS interns

86

14.4 07

5 .4 5 7

0.5 8 8

Source

df

SS

MS

4 2.6 68

2

2 1 .3 3 4

Within

4 ,4 2 4 .3 5 9

139

3 1.8 30

Total

4 ,4 6 7 .0 2 7

141

Between

F

P

0 .6 7 0

n .s .

When data were analyzed, no difference was found between T - l , O - M ,
and PS intern means.

In fact, very little variance existed.

However, the means

indicated that orderliness ranked high in comparison to the remaining five SPV

Displayed within Table 9 is a summary of the data regarding
that there is no difference between goal orientation means of T - l , O - M , and
PS interns.
An examination of the results suggested that the difference between
T - l , O - M , and PS goal orientation means was not significant at the .05 or .01
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Table 9
Relationship of Goal O rientation Means of
T - l / O - M / and PS Interns
"O IK G ): >^||(G )A = ^ ||(G )B " ^ H (G )C

Variables investigated

N

M

S .D .

T -l interns

16

1 3.9 38

5 .0 5 2

S .E .M .

1.2 6 3

O -M interns

40

17.2 50

4 .5 6 7

0.7 2 2

PS interns

86

1 6.965

5 .1 6 0

0 .5 5 6

df

Source

SS

Between

147.152

7 3 .5 7 6
2 6.8 02

Within

3 /7 2 5 .5 2 3

139

Total

3 /8 7 2 .6 7 5

141

levels of confidence.

MS

2

F

P

2 .7 4 5

n .s.

However/ two situations must be noted — the difference

would be significant at the .0 7 level and goal orientation means were larger as
scored by O - M and PS interns than most other SPV value means.

Summary

Hypothesis one

T -l interns. A ll six null hypotheses dealing with the relationship of
values between successful and non-successful T - l interns yielded no significant
findings.

Examination of means indicated no identifiable mean trends.

The order
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of importance T -l interns placed on the six SPV values was: practical mindedness,
M = 17.44; achievement, M = 15.56; v ariety, M = 15.44; orderliness, M = 15.19;
goal orientation, M = 13.94; and decisiveness, M = 12.44.
O -M interns.

One of the six null hypotheses dealing with the relation

ship of values between successful and non-successful O -M interns yielded a sig
nificant finding.

Decisiveness was considered to be of less value to successful

O -M interns than non-successful O -M interns.

In addition, decisiveness value

had a mean score which indicated a low position of importance.

The order of

importance O -M interns placed on the six SPV values was: goal orientation,
M = 17.25; achievement, M = 16.28; orderliness, M = 15.68; practical minded
ness, M = 14.28; decisiveness, M = 13.00; and variety, M = 12.38.
PS interns. Analysis of the relationship of values between successful
and non-successful PS interns resulted in two differences which were significant.
O f successful and non-successful PS interns, successful PS interns placed signifi
cantly less emphasis on practical mindedness and significantly more emphasis on
decisiveness.

Significance in both cases was at the .01 lev e l.

It should be

noted however, that practical mindedness and decisiveness value means for
successful PS interns were neither the highest nor the lowest of the six SPV value
means.

Mean scores listed from the highest to lowest were: goal orientation,

M = 16.97; achievement, M = 16.79; decisiveness, M = 15.28; orderliness,
M = 14.41; practical mindedness, M = 13.56; and variety, M = 13.13.
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Hypothesis two

FVoctlcal mindedness.

Practical mindedness was identified as a value

of major importance to T - l interns. The mean was high in comparison to a ll
other SPV means and was significantly different at the .01 level from O - M and
PS intern practical mindedness means.
Achievement. Achievement was not a value unique to a particular
category.

However, T - l , O - M , and PS interns placed a rela tiv ely high impor

tance on the value of achievement.
V a rie ty .

Variety was not unique to a particular intern category a t the

.05 or .01 level of significance.

It was observed, however, that T -l interns'

variety mean was notably higher than variety means achieved by O -M and PS
interns.
Decisiveness.

Decisiveness, as a high rated value, was unique to PS

interns. The difference was significant at the .01 lev e l.

T - l and O - M interns

gave decisiveness a low rating.
Orderliness.

N o significant differences were found between T - l , O - M ,

and PS intern orderliness means.
to

0

particular intern category.

Orderliness was, therefore, not a value unique
O f the three groups, T -l and O -M interns con

sidered orderliness one of the more important values.
Goal orientation.

Goal orientation was not significantly unique to on

intern category at the .05 or .01 level of confidence.

Mean differences were

sufficiently different, however, to note that O -M and PS interns had a strong
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leaning toward goal orientation. T -l interns indicated a minor concern for goal

i

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

CHAPTER V

SUMMARY, F IN D IN G S , C O N C L U S IO N S ,
A N D IMPLICATIO NS

This chapter w ill: (1) provide a brief description of the purpose and
design of the study, (2) summarize and discuss the findings, (3) present conclusions
drawn from the findings, and (4) present a brief discussion of the implications of
the findings.

Summary

The specific purpose of this study was to investigate the relationship
between personal values and internship success of high school practical experience
students.
Two and one-half million students leave school each year without ade
quate preparation for careers. This flood of inadequately prepared manpower has
been a major source of economic, p o litic a l, and social instability. Perplexed
by the emotionalism which has been generated concerning the school's role for
career preparation, educators hove long sought to discover a solution to adequate
career preparation.
A review of literature indicated that the problem of inadequate career
preparation of high school graduates may be attributed to a deficiency in occupa
tional and decision-making skills. Various authors have made specific comments
regarding these two areas and their relationship. According to Marlond (1971),
71
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the student should be equipped

. . occupationally, academ ically, and emotion

a lly to spin off from the system at whatever point he chooses (p. 21)." The Educa
tion Policies Commission (1944) stated that all youth need to develop saleable
skills and those understandings or attitudes that make the worker an intelligent
and productive participant in economic life .

Barlow (1967) indicated that the

school must assist students by providing on-site, practical experiences.

Heathers

(1959) indicated that the student could be assisted in deciding among various prac
tical experiences if he first identified his personal preferences.

Gordon (1967)

stated that, "A person's values may determine to a large degree what he does or
how w ell he performs.

His immediate decisions and his life goals are influenced,

consciously or unconsciously, by his value systems (p. I)."
In an effort to test the above mentioned ideas, the author established a
practical experience program in the Kearsley Community School District, Flint,
M ichigan. The program (Appendix A ) incorporated career internships and value
based decision-making. A t the conclusion of the first program year, this study
was initiated to test the relationship between personal values and internship
success.
The two hypotheses generated were:
1.

Personal values of successful interns ore different from personal

values of non-successful interns.
2.

Successful interns possess personal values which are unique to on

internship area.
Each of these hypotheses in turn generated various null hypotheses.

Eighteen
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null hypofheses were related to hypothesis two.
The subjects for this study consisted of a ll 213, 1973-1974 winter semester
Kearsley FVactical Experience Program interns and their respective supervisors.
Interns were partitioned into three groups according to type of internship — Tech
nical-Industrial (T -l)/ O ffic e-M e d ia ( O - M ) , and Personal Service (PS).

Intern

supervisors categorized successful and non-successful interns through the use of
the Performance Evaluation Review (General Research Corporation/ 1970).

Intern

personal values were identified by the Survey of Personal Values (Gordon/ 1967).
The six values were: practical mindednesS/ achievement/ v ariety/ decisiveness/
orderliness/ and goal orientation.

Once the data were gathered they were ana

lyzed through the use of the Genesee Intermediate School District computer.

The

statistical tests used to analyze the data consisted of the t-test for hypothesis one
and the one-way analysis of variance for hypothesis two.

General Findings

Hypothesis one

Hypothesis one with its 18 inherent null hypotheses proposed that personal
values of successful interns are different from personal values of non-successful
interns.

Six of the null hypotheses compared the six SPV values of T -l internS/

six comfxired values of O -M internS/ and six compared values of PS interns.
Data for hypothesis one were analyzed and findings organized according to intern
category.
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T -l interns.

N o significant differences were found between successful

T -l interns and non-successful T -l interns with regard to each of the six SPV
personal values.

Examination of the means, however indicated the order of im

portance T -l interns placed on each of the SPV values.

That ordering was; prac

tical mindedness, 17.44; achievement, 15.56; varie ty, 15.44; orderliness, 15.19;
goal orientation, 13.94; and decisiveness, 12.44.

T -l interns appeared to favor

practical mindedness, achievement, and variety.
O - M interns.

Decisiveness was the only value for which a significant

difference existed between successful and non-successful O - M interns.

Decisive

ness was of less value to successful interns than non-successful interns.

It also

appeared that successful O -M interns placed re la tiv ely low value on decisiveness.
The order of importance placed on the six SPV values was; goal orientation,
17.25; achievement, 16.28; orderliness, 15.03; practical mindedness, 14.28;
decisiveness, 13.00 varie ty, 12.38.

These means indicated that O -M interns

value goal orientation, achievement, and orderliness.
PS interns. Analysis of the relationship of values between successful and
non-successful PS interns resulted in two differences which were significant.

Of

the two PS intern groups successful PS interns placed significantly less emphasis
on practical mindedness and significantly more emphasis on decisiveness.
cance in both cases was at the .01 lev e l.

Signifi

It should be noted however, that prac

tical mindedness and decisiveness value means for successful PS interns were
neither the highest nor the lowest of the six SPV value means.

Mean scores from

highest to lowest were: goal orientation, 16.97; achievement, 16.79; decisiveness.
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15.28; orderliness^ 14.41; pracMcal mindedness, 13.56; and variefy, 13.13.

PS

inferns appeared fo value goal orienfafion, achievemenf, and decisiveness more
fhan orderliness, procfical mindedness, and variefy.

Hypofhesis fwo

Hypofhesis fwo wifh ifs six relofed null hypofheses suggesfed fhaf success
ful inferns possess personal values which are unique fo a parficular infernship area.
Each of fhe six null sfafemenfs referred fo one of fhe six SPV values as compared
befween fhe fhree intern groups.
Procfical mindedness.

FVacfical mindedness was identified as a value

of major importance fo T - l interns. The mean was high in comparison fo a ll other
SPV means and was significantly different a t fhe .01 level from O -M and PS intern
practical mindedness means.
Achievement. Achievement was not a value unique fo a parficular intern
category.

However, T - l , O - M and PS interns placed a relatively high importance

on the value of achievement.
V a rie ty . V ariety was not unique to a particular intern category at the
.05 or .01 level of significance.

It was observed, however, that T - l interns'

variety mean was notably higher than variety means achieved by O -M and PS
interns.
Decisiveness.
interns.

Decisiveness, as a high rated value, was unique to PS

The difference was significant a t the .01 lev e l.

T -l and O - M interns

gave decisiveness a low rating.
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Orderliness.

N o significanf differences were found between T - l , O - M ,

and PS intern orderliness means.
to a particular intern category.

Orderliness was, therefore, not a value unique
O f the three groups, T -| and O -M interns con

sidered orderliness one of the more important values.
Goal orientation.

Goal orientation was not significantly unique to an

intern category at the .05 or .01 level of confidence.

Mean differences were

sufficiently different, however, to note that O -M and PS Interns had a strong
leaning toward goal orientation.

T -l interns indicated a minor concern for goal

orientation.

Conclusions

Hypothesis one

1.

It would appear, from the findings, that in the majority of cases

there is little or no SPV value difference between successful and non-successful
Kearsley Practical Experience Program interns.
2.

Less value seems to be placed on decisiveness by successful O -M

interns than by non-successful O -M interns.
3.

Successful and non-successful interns differ in their tendencies toward

practical mindedness.

Successful O -M interns appear to be less practical minded

than non-successful O -M interns.
4.

Decisiveness plays a greater role in the lives of successful PS interns

than in the lives of non-successful PS interns.
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5.

T -l interns seem to place much value on practical mindedness.

They also tend to desire achievement, varie ty, and orderliness.
6.

Goal orientation plays a major role in the lives of successful O -M

interns. Achievement and orderliness, even though less important than goal orien
tation, appear to influence successful O - M interns.
7.

Goal orientation and achievement seem to be of similarly high

importance to successful PS interns.

Decisiveness also appears to play an influencial

role in the lives of successful PS interns even though it is less than goal orientation
and achievement.

Hypothesis two
1.

Practical mindedness appears to be of major importance to success

ful T -l interns and not to successful O-M and PS interns.

T -l interns desire to

take good care of property, get full use out of possessions, and get money's worth.
2.

Achievement, based upon the findings, is not unique to any par

ticular intern group.

However, all three intern groups apparently place a rela

tively high importance on the value.

Achievement oriented interns enjoy working

on d iffic u lt problems, desire a challenge, and strive to accompi ish something
significant.

The favorable achievement rating by the three intern groups may

indicate that an internship represented a challenge, e t c ., and therefore attracted
achievement oriented students.
3.

V ariety is not significantly unique to a particular intern group

even though the successful T -l intern variety mean was notably higher than variety
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m e an s

achieved by successful O -M and PS interns.
4.

Decisiveness, as a high rated value, is unique to successful PS interns.

Successful T -l and O -M interns place little value on decisiveness.

PS interns seem

to have strong convictions, come to the point, and make their position clear.
They desire people related work and some type of leadership ro le.
5.

Orderliness is not unique to any particular intern group.

6.

Goal orientation is not unique to any particular intern group.

How

ever, successful O -M and PS interns exhibit favorable tendencies toward goal
orientation while successful T -l interns indicate a minor concern for this value.

General conclusions

In general, this study identified few differences in SPV values between
successful and non-successful interns.

However, some SPV values were found to

be unique to a particular internship area.

Four areas of concern related to these

findings may be considered.
The first consideration is based upon the relationship of values to success
ful performance.

Gordon, K a tze ll, and others maintain that |ob satisfaction and

how w ell a person performs are directly related to the person's values.

However,

it would appear from the findings of this study that there are few cases where
there is significant relationship between SPV values and successful internship
performance as evaluated by intern supervisors.

It would seem then that values

have little bearing on internship success and non-success or, additional variables
and or different research désigna should be incorporated in this type of research.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

79
The second constderafion is based upon fhe fheoreficol definifions and
sfafes of values.
constant.

Rokeach, Rofh, M ace, and others indicate that values are

However, Payne, M azur, and others contend that values are in a

continual state of flux and particularly so during one's formative years. The find
ings related to hypothesis two which state that there are values unique to a par
ticular internship area may relate to both of the above mentioned positions on
values. T -l and PS internship groups have at least one value unique to their
particular group; O -M interns don't.

This may indicate that values are becoming

fixed and constant during the high school years, but are still somewhat fle x ib le .
The third consideration is one of study design. The cu t-o ff point between
successful and non-successful interns may have an effect on the results of the
study.

It is possible that a raising or lowering of this point may reveal statistically

significant differences.
The fourth consideration may also be one of design.
categories were used.

Three internship

These may have been too broad and caused an overlapping

of internship (occupational) characteristics. The United States O ffic e of Education
suggests 15 occupational clusters.

Perhaps the use of these 15 clusters would sig

nificantly effect research findings.
It is the opinion of the author that based upon the findings of this study
little can be said about the relationship between values and successful and non
successful intern performance.

However, the findings dealing with uniqueness of

values to internship area may be causiously used in the student decision -making
and counseling for internship exploration.

It is also believed that further research
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based upon the suggestions of this study may identify additional differences between
successful and non-successful interns and may indicate additional areas of unique
ness between values and internship categories.

Implications

This study provides educational leaders with the results of an empirical
investigation of personal values and success of high school practical experience
program interns. The findings should have implications for future education pro
gram establishment and research.
This study implies that students may be assisted in selecting an internship
through the administration and discussion of the Survey of Personal Values.

These

findings also imply that an intern threatened with a non-successful experience may
be assisted in recognizing value-performance conflicts through the administration
of the SPV.
An awareness of the possible effects of values on decision-making and
performance may indicate to educational leaders a need for facilitating student
value clarification and decision -making.
This study implies that there is a need for further research in the area
of the value and internship performance relationship.
been identified.

Some relationships hove

However, various questions arise that need to be answered.

W ill

the results differ if the study is replicated with different populations? W ill the
results differ if the success/h on-success criteria are changed?

What effect would

occur with the addition of variables such as age, G . P . A . , grade le v e l, parent
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occupation, race, socioeconomic lev e l, and parent education level?
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P .E .P . KEEPS STUDENTS M O V IN ' A N D G R O O V IN '
By
A J PEASE
Director of Career Education
Kearsley Community Schools
Flint, Michigan

Kearsley Practical Experience Program is more than teacher aides and co
operative education.

It is a multi-component program which involves college bound

and non-college bound students in selecting, exploring and participating in a wide
variety of comprehensive career areas.

N inth through twelfth grade students are

trying on-site life activities.

The District

Kearsley Community School District (suburban Flint) has a student enrollment
of over 5 ,4 0 0 students of which 1,427 are high school students. The district has
one high school, one junior high school, one middle school and five elementary
schools. The growth pattern of the district is stable. The district is predominate
ly populated by people who are w hite, who have migrated from the Southern
United States and depend on the General Motors plants of the Flint area for their
livelihood.

The community is basically conservative and supports the school

system. Thirty percent of the graduates enter college or some form of post high
school training w hile 70% of the graduates enter the job market.
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Assessment and Resolutions
Recent district surveys of current and graduated high school student opinions
led to the conclusion that:
Students do not feel that their high school education has been relevant
to their post high school needs
Students feel that they have limited opportunity to practically apply
their academic knowledge
Students feel that there are too few opportunities for people of a ll types
to come together in serving one another
Students feel inadequate in making appropriate decisions prior to and
upon high school graduation
Desiree Wellsted, student senate president and office intern, summed up
general student body feeling when she said, "The classroom and books ore fine
and needed; however, we also need the opportunity to get out and obtain different
applicable experiences that w ill help us determine the career we desire.

In many

instances students lose interest and drop out of high school because we are not
obtaining these experiences.

We feel that high school is a time that should pro

vide the opportunity for us to make mistakes and decisions before they cause
us any future financial loss."
Kearsley Superintendent, Edward H intz, recommended that the Board of
Education take a long hard look at the educational process within the district.
From the resulting assessment the Board agreed on the following resolutions:
District-w ide goals and performance objectives shall be established
Every high school student shall have the opportunity of practical ap
plication of knowledge, comprehensive career exploration and service
giving
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A placement center for both college bound and vocational bound students
shall be created
A committee was established to examine the curriculum. This examination
showed that in order to accomplish the task at hand, goals would have to be
established throughout a ll levels of curriculum.

Goals and performance objectives

were formulated and are being integrated into the total educative process.

P .E .P . Components

Practical experience program components were identified and constructed
using the goals as a guide. These components are: internships, career seminars,
d a y -o n -th e -jo b , part-tim e work experience with credit, cooperative training
education (co-op), and placement center service.

Internship and Extracurricular A ctiv ity

An internship (one of two phases) is an on-site, practical, participatory,
service-learning experience which relates to a particular career area.

Students

earn credits outside the classroom on an equal-tim e, equal-credit basis as class
room participation.

Grading is on a pass/fail basis.

Students are able to "test

out" self and various career areas w hile learning and before graduation.

Students

hove practical experience in: interviewing, meeting employer standards, working
w ith people, being evaluated by an employer, and evaluating self.

Supervisor

evaluations and student evaluations are maintained in the student's file .

Future

job placement recommendations w ill be made from this file by the district place
ment bureau counselor.
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The following ore some possible internships:
Teaching end related
Mechanics
Bus Driving
O ffice - Business
Library Science
Health Services
Law

Administration - Management
Landscaping
Physical Education
Porks & Recreation
Media
Hobby Areas
Others of student choice

Extracurricular activities participation is the second phase of the internship
program.

The extracurricular activity is chosen by the student to broaden his/her

background. An extracurricular a ctivity may be any activ ity which:
Involves more people than self feroup)
Exhibits some organizational structure (planning)
Does not pay a wage or salary (no income)
Assists in improving self image (success)
Interns may participate in extracurricular activities at almost any time or
any place.

They may or may not be connected directly with school. The activity;

however, must take place during the internship semester.
A ll 9th through 12th grade students may apply for internships.

Lists of

available internships are provided by the school. This does not; however, keep
the student from searching out other internships. The student then fills out an
application form which goes to the PEP counselcM'S. That application is examined
by the counselor w hile the counselor rates the student according to a pre-established
interview form. After the interview the counselor and student discuss the rating.
The next interview by the student is with a prospective agency representative and
supervisor. At this time the student is again rated during the interview and an
indication is made on the interview form whether or not the student is acceptable
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for an infernship. The form is refurned fo fhe counselor. The sfudenf checks wifh
fhe counselor fo see whefher or nof he/she was accepfed.
sfudenfs are accepfed for infernships.

In almosf a ll cases

In fhose rare sifuafions where fhey are nof,

fhe sfudenf is invifed fo work wifh fhe counselor fo defermine fhe weaknesses fhaf
may have caused fhaf sfudenf nof fo be accepfed and fhen encouraged fo apply
for an infernship fhe nexf semesfer.
The sfudenf receives pass/fail credif based upon fhree criferia .

They ore:

Regular infernship affendance (80% minimum)
Parficipafion in exfracurricular acfivify(s) (proposal and reporf)
Journal mainfenance (daily and w eekly enfries demonsfrafing analyfical
and crifical thinking)
Infernships are generally available during fhe school day, buf may be before
or offer fhe school day or even during fhe summer, i f such a need arises.

They

w ill generally be:
A fwo period bloc per day (ISO hours per semesfer)
Five days per week
One semesfer
Second and fhird infernships may be a va ila b le .
Infernships are available wifhin fhe school sysfem and wifh various commun if y
agencies.

Transporfafion is provided by fhe disfricf for in-sysfem inferns.

G u f-

of-sysfem inferns provide fheir own fransporfafion of fhis fime.
Supervision for sfudenfs involved in infernships is provided by one full-fim e
counselor, five feachers (coordinafors) released from class fhree hours per week
and fhe supervisor fo whom fhe in fern is assigned.

In fern problems are worked ouf
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in mosf cases by fhe intern and that intern's supervisor.

In-school-system interns

w ill be assisted by the building principal when a problem becomes too complex
for the intern and supervisor. Coordinators visit interns and supervisors, read and
respond to journals, assist principals with intern problems for In-system interns
and work directly with out-of-system interns and work directly with out-of-system
intern supervisor. The counselor places interns and works with those having ex
treme difficulties.
A student with extreme difficulties may choose to transfer to a new internship
or drop the internship program completely.

If the need is sufficient and is manifest

early enough in the semester, the student may transfer to a regular class and still
earn credit during the semester.

If it is late in the semester, however, and the

student cannot be assisted in salvaging the internship, the student is transferred
to a study h a ll, losing credit.
Three competency levels of internships are available to students.

Level one

is for freshmen and sophomores. These students may register for multiple experi
ence exploration internships. These internships are for the purpose of exploring
two or three different occupational areas.

The selection of those occupational

areas w ill be made at the beginning of the semester.

Level two is for juniors and

some seniors. These students may select the single experience exploration which
is for in -depth exploration and participation in one occupational area.

Level

three is for seniors who have satisfied their credit requirements and who demonstrate
maturity.

They may be allowed the opportunity to register for a full time one

semester internship. This allows a student who is desirous of developing a high

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

93
level of skills in an occupational area to do so.
One hundred fifty -fiv e students registered for internships during the first
semester of the program.

One hundred fifty students finished with 145 students

receiving c redit. Two hundred tw enty-five students registered for internships
during the second semester.

It is projected that 350 students w ill register for in

ternships the first semester of the second program year.
Kearsley district has responded to the apparent needs of the community and
tim e.

One criterion of success is the comments of the persons involved.

Some

students' comments ore:
"One major good point about the internship is it gives me the chance
to find out more about myself and what I might wish to do or not do
in later life . It gives me a chance to experience something I might
have never guessed I would lik e ."
"I'v e got a lot more confidence In myself when talking in front of large
groups."
"After my teaching internship I have definitely made up my mind on
not being a teacher. I like the internship because it:
1.
2.
3.
4.

Keeps me coming to school
Helps me realize what I'd like to do later in life
Makes me feel useful
Makes me responsible"

A typical parent comment is: " I've seen a completely different attitude in my
daughter since she started her internship.

I want her to hove another one".

Career seminars are available on all grade levels throughout the district.
They are basically established so that role models may come into the school rep
resenting various occupations.
Day on the job is designed to allow students to examine an occupation through
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media and then spend o day on such a job site.
Part-time work experience may provide students with one half credit per se
mester if the student completes a minimum of 300 hours, keeps a journal with daily
entries and weekly summaries and examines that job through the use of a prepared
instrument.
Co-op students spend time at a job receiving pay and credit.

A related class

is required in order to provide pre-vocational training.
Placement assistance is provided for students during their high school years
and also after graduation.

Two counselors assist the students with placement.

IT'S UP TO US

The possibilities of practical experiences appear to be limitless.
fle x ib ility to adapt to students' needs.

PEP has the

Its growth and effectiveness w ill be limited

only by our abilities to put it to use.
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